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Introduction
The Level 4 Certificate has been developed for Music Educators who are involved in planning, leading and evaluating musical learning activities for children and young people.  The qualification has been designed to encourage music educators, from those who are new to the workforce to those who are highly experienced, to develop new skills, consolidate their understanding of the purposes of music education, and build reflective practice, in order to enhance their contribution to children and young people’s knowledge, skills and understanding of music. 

The new level 4 qualification aims to:

· Support inspiring, progressive and motivational learning resulting from the effective work of music educators for children and young people; 

· Be relevant to all music educators regardless of their musical genres and stage in career;

· Offer music educators the opportunity to improve their skills, knowledge and understanding of the principles and practice of working with children and young people in music education;

· Enhance professional practice in music education to the benefit of schools, local authorities and other organisations or individuals that employ music educators to work with children and young people;

· Be accessible to busy music educators through being made up from small units that can be achieved in a flexible manner; 

· Offer a potential route of progression from the Level 3 Certificate for Creative and Cultural Practitioners Working with Children and Young People;

· Facilitate progression to higher level qualifications. 

The qualification has not been designed to replace formal training as a musician, teacher or facilitator, or to support the development of musical technique.  Nor will the qualification be a mandatory requirement to work as a music educator. 
Entry requirements
There are no specific entry requirements for the qualification.  However, learning providers should undertake an initial assessment of individuals who register for the qualification, to ensure that they:

· Have a level of competence in music practice and knowledge, which is appropriate to the learning settings in which they are working;

· Have appropriate musical, communication and interpersonal skills that enable them to inspire confidence in, and elicit musical responses from, children and young people with whom they work;

· Are able to cope with the learning and assessment demands of the qualification.
Qualification content
The qualification is made up of six units (bite-sized chunks of learning).  Each unit relates to specific knowledge and/or skills that music educators need to demonstrate in order to work with children and young people.  These are:
· Understanding children and young people’s musical learning;
· Planning, facilitating and evaluating children and young people’s musical learning;
· Reflective practice and professional development in music education 
· Promoting children and young people’s positive behaviour;
· Equality, diversity and inclusion in music education;

· Safeguarding children and young people in music education;

Each unit includes:
· Learning outcomes – these are statements of what a learner is expected to know, understand or be able to do as a result of a process of learning;
· Assessment criteria – this is a description of the requirements a learner is expected to meet to demonstrate that a learning outcome has been achieved;
· A credit value – this indicates the size of the unit, i.e. the amount of time a learner at the level of the unit is expected to take, on average, to complete the learning outcomes of the unit to the standard determined by the assessment criteria (1 credit = 10 hours of learning time);
· Guided learning hours – this is the number of hours of teacher-supervised or direct study time that will normally be required to assimilate knowledge and/or skills for each unit, assuming limited previous knowledge or experience;
· Assessment guidance – this provides additional guidance on how the unit should be assessed, including advice on how some of the unit requirements should be interpreted.

Music educators will work towards the full Level 4 Certificate by completing and achieving credit for each of the units.  All units must be completed to achieve the full Level 4 Certificate for Music Educators.  

Assessment of each unit will be through a portfolio of evidence, including practical demonstration in the real work environment.  To avoid learners having to repeat learning or undertake unnecessary courses of study, evidence of prior learning and experience may also be considered as a basis for determining whether a learner can demonstrate that they can meet the assessment requirements for one or more units.  
Rules of Combination (qualification structure)
	Qualification title
	Level 4 Certificate for Music Educators

	QCF level
	4

	Credit value
	32 (All units mandatory)

	Min. credits to be achieved at the level of the qualification or above
	22

	Guided learning hours
	185

	Subject/Sector Area
	13.2 Direct Learning Support

	Purpose
	To develop knowledge and / or skills in a particular specialisation within an occupation or set of occupations

	Sub-purpose
	None

	Assessment
	Coursework, Portfolio of Evidence, Practical Demonstration/Assignment

	Structure
	The learner must achieve all 6 mandatory units to make a total of 32 credits.


	Unit no.
	Unit ref.
	Unit title
	Level
	Credit

	1
	TBC
	Understanding children and young people’s musical learning 
	4
	7

	2
	TBC
	Planning, facilitating and evaluating children and young people’s musical learning  
	4
	10

	3
	TBC
	Reflective practice and professional development in music education 
	4
	5

	4
	TBC
	Promoting children and young people’s positive behaviour 
	3
	4

	5
	TBC
	Equality, diversity and inclusion in music education
	3
	3

	6
	TBC
	Safeguarding children and young people in music education
	3
	3


Units of assessment

1. Understanding children and young people’s musical learning  
Unit reference number:
TBC
Unit Level: 


Level 4
Unit Sub Level: 

None
Guided Learning Hours:
45
Unit Credit Value: 

7
SSAs: 



13.2 Direct learning support
Unit Grading Structure: 
Pass
Assessment Guidance: 
Settings relate to the type of environment in which musical learning is undertaken.  A wide variety of settings is applicable, including but not limited to: early years settings; schools; pupil referral units; youth justice settings; health and well-being settings; theatres; arts centres and cultural venues; community organisations; private homes, and outdoor settings (e.g. built environment, parks, play areas and festivals/carnivals)
Learning mode relates to the way in which musical learning takes place in a given setting and may include one or more of the following: teaching, leading, directing, or facilitating musical activities with individuals, groups, or whole classes.
Partners are the organisations and/or staff/participants that are likely to be involved in the planning, facilitation and/or evaluation of musical learning within the setting in which the learning takes place.  This may include: children and young people themselves; parents/carers and other supporters; fellow professional musicians; and employers/staff/colleagues/teachers.
Learning Outcomes and Assessment Criteria 
	Learning outcomes: The learner will:
	Assessment Criteria: The learner can:

	1. Understand why music is important to children and young people
	1.1 Explain why many children and young people value music

1.2 Explain how music education can help children and young people develop their skills, knowledge and understanding of music to enhance their existing musical affinities

	2. Understand how children and young people engage in learning music
	2.1 Explain why music and musical learning is important for children and young people

2.2 Explain how children and young people can develop and improve as performers, composers and critical listeners through:

a) Learning music in a way that places music making and musical communication at the heart of their learning experience

b) Engaging with music from a range of styles, genres and cultures

c) Working with and without notations

d) Improvising

e) Understanding and using a range of appropriate ICT and music technology

f) Working on their own or in groups, including peer learning

g) Listening and appraising their own and others musical performances, technique and compositions

	3. Understand the purposes of children and young people experiencing and learning music
	3.1 Explain how music can benefit the whole child or young person by enhancing their aesthetic, spiritual, social, emotional and intellectual development
3.2 Explain how participation in music and music-making can:

a) Support creativity and creative development for children and young people

b) Benefit children and young people in their personal development and other aspects of learning

	4. Understand different pedagogical approaches and how they are used to meet the needs of children and young people learning music
	4.1 Analyse different pedagogical approaches and their value in musical learning 
4.2 Explain how different pedagogical approaches are applied in different settings and learning modes, giving consideration to:

a) Formal, non-formal and informal learning

b) Current initiatives, policies and their influence

4.3 Describe the application of a range of teaching strategies and, where relevant, their links to learning styles 


2. Planning, facilitating and evaluating children and young people’s musical learning
Unit reference number:
TBC
Unit Level: 


Level 4
Unit Sub Level: 

None
Guided Learning Hours:
45
Unit Credit Value: 

10
SSAs: 



13.2 Direct learning support
Unit Grading Structure: 
Pass
Assessment Guidance: 
Settings relate to the type of environment in which musical learning is undertaken.  A wide variety of settings is applicable, including but not limited to: early years settings; schools; pupil referral units; youth justice settings; health and well-being settings; theatres; arts centres and cultural venues; community organisations; private homes, and outdoor settings (e.g. built environment, parks, play areas and festivals/carnivals)
Learning mode relates to the way in which musical learning takes place in a given setting and may include one or more of the following: teaching, leading, directing, or facilitating musical activities with individuals, groups, or whole classes.
Partners are the organisations and/or staff/participants that are likely to be involved in the planning, facilitation and/or evaluation of musical learning within the setting in which the learning takes place.  This may include: children and young people themselves; parents/carers and other supporters; fellow professional musicians; and employers/staff/colleagues/teachers.
Resources and learning materials will be dependent on the learners' needs but may include: ICT/music technology; appropriate repertoire; creative resources.
Learning Outcomes and Assessment Criteria

	Learning outcomes: The learner will:
	Assessment Criteria: The learner can:

	1. Be able to plan musical learning for children and young people 


	1.1 Plan and agree learning objectives that are appropriate to:

a) The setting in which musical learning will take place

b) The learning mode

c) The age, needs, prior experience and expectations of children and young people

1.2 Design musical learning activities that meet the learning objectives and which:

a) Promote a sense of ownership, enjoyment and engagement in participants 

b) Are appropriate to the setting, learning mode and age of the participants

c) Promote the development and/or improvement of the musical skills, knowledge and understanding of participants through appropriately differentiated activities

d) Promote and support sustained progressive musical learning

e) Are appropriate to the specific needs of all children and young people 

f) Take account of reflection on previous similar activities

1.3 Prepare a range of appropriate repertoire, resources and/or learning materials to support musical learning activities

1.4 Plan how the process, outcomes and impact of musical learning activities will be evaluated against learning objectives

	2 Be able to prepare the environment for musical learning activities with children and young people
	2.1 Prepare learning environments that:

a) Meet the technical and creative requirements of the planned musical learning activities

b) Are appropriate for the age range of the children and young people involved

c) Meet any particular needs/interests of children and young people

d) Minimise barriers to learning

2.2 Identify potential risks or hazards that could affect the health and safety of children and young people in the learning environment

2.3 Take actions to minimise risks and remove hazards

	3 Be able to lead and facilitate musical learning activities for children and young people 
	3.1 Select and use appropriate strategies, resources and pedagogical approaches that will:

a) Support, challenge and inspire children and young people to engage in, play, listen to and perform music in ways that develop their personal and musical competencies and understanding

b) Nurture musical potential and promote independent learning and music making 

c) Motivate musical creativity and the skills and confidence to communicate musically
d) Promote the inclusion of all participants in musical learning activities

e) Support children and young people, as appropriate, to set and achieve personal goals and pursue progression pathways

f) Promote physical, emotional and intellectual well-being 
3.2 Demonstrate appropriate technical, musical and artistic concepts and skills in a musical way

3.3 Communicate music by:

a) Making music confidently, fluently and expressively

b) Showing an understanding of the musical genre

c) Modelling a range of potential musical outcomes for children and young people

3.4 Explore ways to integrate own musical interests and expertise within learning processes
3.5 Analyse learning situations throughout musical learning activities in order to:

a) Adapt facilitation strategies, resources and equipment as appropriate, such that they continue to meet the needs of children and young people

b) Support sustained progression in learning

3.6 Support and encourage children and young people to develop and adopt safe and appropriate techniques in music-making, including as appropriate, the handling of musical instruments and other resources

3.7 Use a range of appropriate musical assessment techniques/methods to support and evidence the evaluation of children and young people’s progress and achievements in relation to their personal goals and learning objectives

	4 Be able to evaluate the effectiveness of musical learning activities


	4.1 Gather feedback from children and young people on their learning experience and use this to evaluate own planning and delivery, and participant outcomes

4.2 Seek and collate feedback from partners and other stakeholders on the process and outcomes of the musical learning activities

4.3 Evaluate the effectiveness of the musical learning activities against the learning objectives in order to

a) Inform the planning of learning activities in future

b) Identify areas for own improvement and possible opportunities for further development in facilitation

c) Determine their overall impact on learners and learning

	5 Be able to build relationships and collaborate with partners and participants to support musical learning
	5.1 Define the characteristics of effective partnerships in planning, delivery and legacy of musical learning activities 

5.2 Explain why developing and managing effective partnerships is important when planning and facilitating musical learning activities with children and young people

5.3 Build relationships and collaborate with partners and participants, as appropriate.  This may include, for example:

a) Negotiating and agreeing working arrangements

b) Agreeing fees/budget and other resources

c) Agreeing roles and responsibilities of self and others 

d) Agreeing learning objectives and planning musical learning activities


3. Reflective practice and professional development in music education 
Unit Reference Number: 
TBC
Unit Level: 


Level 4
Unit Sub Level: 

None
Guided Learning Hours: 
35
Unit Credit Value: 

5
SSAs: 



9.1 Performing Arts
Unit Grading Structure: 
Pass
Assessment Guidance:
N/A
Learning Outcomes and Assessment Criteria
	Learning outcomes: The learner will:
	Assessment Criteria: The learner can:

	1. Be able to improve personal effectiveness through reflective practice


	1.1 Compare models of reflective practice

1.2 Explain the importance of reflective practice to improve performance

1.3 Use reflective practice and feedback from others to improve own performance

1.4 Evaluate how own practice has developed and  improved through:

a) Reflection on best practice 

b) Reflection on challenges, failures and mistakes

	2. Understand how own role fits into the broader music education context
	2.1 Explain how own role fits into the broader music education context

2.2 Identify opportunities for progression in own role and in wider creative, cultural and education contexts

	3. Understand the principles of professional development
	3.1 Explain the importance of continually improving own knowledge and practice in music and music education

3.2 Explain how to overcome potential barriers to professional development, for example cost, time, and access

3.3 Compare the use of different sources and systems of support for professional development

3.4 Explain factors to consider when selecting opportunities and activities for keeping knowledge and practice up to date

	4. Be able to prioritise goals and targets for own professional development


	4.1 Evaluate own knowledge and performance against professional standards and benchmarks 

4.2 Prioritise development goals and targets to meet:

a) Expected standards of practice

b) The needs of those who are likely to participate in musical learning

c) Current needs in music education provision

	5. Be able to prepare a personal professional development plan


	5.1 Select learning opportunities to meet development objectives and reflect personal learning style

5.2 Produce a plan for own professional development, using an appropriate source of support

5.3 Establish processes to evaluate effectiveness of the plan

	6. Be able to adapt to changing roles and contexts in music education 
	6.1 Use personal development and reflective practice to respond and adapt to:

a) Meet the needs of those who participate in musical learning 

b) Align with changing roles and contexts within music education


4. Promoting children and young people’s positive behaviour 
Unit Reference Number: 
TBC
Unit Level: 


Level 3
Unit Sub Level: 

None
Guided Learning Hours: 
25
Unit Credit Value: 

4
SSAs: 



13.2 Direct Learning Support
Unit Grading Structure: 
Pass
Assessment Guidance
Settings relate to the type of environment in which musical learning is undertaken.  A wide variety of settings is applicable, including but not limited to: early years settings; schools; pupil referral units; youth justice settings; health and well-being settings; theatres; arts centres and cultural venues; community organisations; private homes, and outdoor settings (e.g. built environment, parks, play areas and festivals/carnivals)
Policies and procedures are those that are relevant to the setting and which promote positive behaviour, for example: behaviour policy; rewards and sanctions; dealing with conflict; inappropriate behaviour; anti-bullying; attendance; codes of conduct; and other relevant codes of practice. 
Inappropriate behaviour is behaviour which conflicts with the accepted values and beliefs of the setting and society. Inappropriate behaviour may be demonstrated through speech, writing, non-verbal behaviour or physical abuse.
Learning Outcomes and Assessment Criteria
	Learning outcomes: The learner will:
	Assessment Criteria: The learner can:

	1. Understand policies and procedures for promoting children and young people’s positive behaviour


	1.1 Summarise the policies and procedures of a chosen setting relevant to the promotion of children and young people’s positive behaviour

1.2 Explain how the policies and procedures of a chosen setting support children and young people to:

a) Feel safe

b) Make positive contributions 

c) Develop social and emotional skills

d) Understand expectations and limits

1.3 Explain the benefits of applying boundaries and rules for children and young people’s behaviour in accordance with the policies and procedures of a chosen setting

	2. Be able to promote children and young people’s positive behaviour
	2.1 Explain the benefits of actively promoting positive aspects of behaviour and how this is linked to motivation

2.2 Establish ground rules with children and young people which underpin appropriate behaviour and respect for others

2.3 Implement strategies for promoting positive behaviour according to the policies and procedures of the setting

2.4 Demonstrate realistic, consistent and supportive responses to children and young people’s behaviour 

2.5 Provide an effective role model for the standards of behaviour expected within the setting, such as self-discipline and self-control

	3. Be able to manage inappropriate behaviour in children and young people
	3.1 Implement strategies for managing inappropriate behaviour and/or minimising disruption caused by inappropriate behaviour of children and young people according to the policies and procedures of a chosen setting

3.2 Apply and model rules and boundaries consistently and fairly, according to the age, needs and abilities of children and young people

3.3 Explain the sorts of behaviour or discipline problems that should be referred to others and to whom these should be referred

	4. Be able to respond to challenging behaviour in children and young people
	4.1 Identify patterns and triggers which may lead to inappropriate behavioural responses 

4.2 Take appropriate action to pre-empt, divert or defuse potential flash points

4.3 Use agreed strategies for dealing with challenging behaviour according to the policies and procedures of the setting

4.4 Assess and manage risks to own and others’ safety when dealing with challenging behaviour

4.5 Support children and young people to identify the situations and circumstances which trigger inappropriate behavioural responses and ways of avoiding these from happening

4.6 Recognise and take immediate action to deal with any bullying, harassment or oppressive behaviour according to the policies and procedures of the setting


5. Equality, diversity and inclusion in music education
Unit Reference Number: 
TBC
Unit Level: 


Level 3
Unit Sub Level: 

None
Guided Learning Hours: 
15
Unit Credit Value: 

3
SSAs: 



13.2 Direct Learning Support
Unit Grading Structure: 
Pass
Assessment Guidance
Settings relate to the type of environment in which musical learning is undertaken.  A wide variety of settings is applicable, including but not limited to: early years settings; schools; pupil referral units; youth justice settings; health and well-being settings; theatres; arts centres and cultural venues; community organisations; private homes, and outdoor settings (e.g. built environment, parks, play areas and festivals/carnivals)
Learning mode relates to the way in which musical learning takes place in a given setting and may include one or more of the following: teaching, leading, directing, or facilitating musical activities with individuals, groups, or whole classes.
Barriers to learning and diverse learning needs may include: economic; social; physical; behavioural; cultural; or cognitive. 
Learning Outcomes and Assessment Criteria
	Learning outcomes: The learner will:
	Assessment Criteria: The learner can:

	1. Understand what is meant by diversity, equality and inclusion in music education


	1.1 Explain what is meant by:

a) Diversity

b) Equality

c) Inclusion

d) Discrimination

1.2 Explain how music making can help promote equality, diversity and inclusion 

1.3 Explain how current legislation and codes of practice relating to equality, diversity, inclusion and discrimination apply to own role in music education

	2. Be able to overcome barriers to musical learning


	2.1 Respond to diverse learning needs and aspirations

2.2 Employ different strategies and approaches to address the specific needs of all individuals

2.3 Employ a range of musical genres, traditions and learning strategies to maximise the success of all individuals

2.4 Identify common assumptions about musical learning that unintentionally create barriers for individuals

	3. Be able to promote diversity, equality and inclusion in musical learning


	3.1 Interact with individuals in ways that respect their beliefs, culture, values and preferences, and specifically in the context of musical learning 
3.2 Take actions that model and promote inclusive practice in musical learning
3.3 Describe ways of challenging discrimination to promote inclusive practice in musical learning


6. Safeguarding children and young people in music education
Unit reference number:
TBC
Unit Level: 


Level 3
Unit Sub Level: 

None
Guided Learning Hours:
20
Unit Credit Value: 

3
SSAs: 



1.5 Child development and well-being
Unit Grading Structure: 
Pass
Assessment Guidance: 
Evidence or concerns that a child or young person has been abused, harmed or bullied, or may be at risk of harm, abuse or bullying includes: disclosure; allegations; and signs and indicators of abuse. 
Learning outcomes and assessment criteria

	Learning outcomes: The learner will:
	Assessment Criteria: The learner can:

	1. Understand legislation, guidelines, policies and procedures for safeguarding children and young people in their musical learning 


	1.1 Identify the current legislation, guidelines, policies and procedures for safeguarding children and young people, and their application in the context of music education 
1.2 Explain the roles of different individuals and agencies involved in safeguarding children and young people in their musical learning

	2. Know what to do when children or young people are ill or injured
	2.1 Describe the actions to take when children or young people are ill or injured

	3. Know how to respond to evidence or concerns that a child or young person has been abused, harmed or bullied


	3.1 Describe actions to take in response to evidence or concerns that a child or young person:

a) Has been abused, harmed (including self-harm) or bullied

b) Could be at risk of harm, abuse or bullying

3.2 Explain the principles and boundaries of confidentiality and when to share information

	4. Be able to create a safe and appropriate environment for musical learning
	4.1 Support learners in developing safe and appropriate musical techniques, including instrumental care and hygiene

4.2 Explain the guidelines and boundaries for appropriate and inappropriate touch when supporting learners’ music making  

4.3 Demonstrate strategies to promote and safeguard auditory health

4.4 Promote safe practice in the use of ICT, including  the internet and on-line activities, mobile phones, social media, and music technology

	5. Know how to avoid risks and possible consequences to self when working with children and young people
	5.1 Explain how music educators can avoid risks and possible consequences to themselves when they work with children and young people


Assessment Principles
1. Competence-based learning outcomes (i.e. those beginning with ‘be able to’)
a) Assessment decisions for competence-based learning outcomes must:

i. Be based on evidence that has been generated in the real working environment

ii. Be made by an assessor who is occupationally competent and suitably qualified to make assessment decisions. 

b) Any knowledge evidence that is integral to competence-based learning outcomes (as defined in the assessment criteria) may be generated outside of the work environment but the final assessment decision must be based on the learner’s ability to apply this knowledge and understanding in their work as a music educator.
c) Competence based assessment should ideally take the form of direct observation of music educators at work in their usual work environment, which must be recorded clearly and accurately.  

d) Evidence from the real work environment may be recorded on video or other appropriate media so that this can be used as a basis for assessment later, providing that:

i. The authenticity and currency of the evidence can be verified;

ii. The evidence is of sufficient quality to make valid and reliable assessment decisions; 

iii. Where appropriate, arrangements are made to further validate the evidence, e.g. through discussion with the learner;

iv. Appropriate action is taken to safeguard children and young people, to include obtaining appropriate written permissions from parents or guardians, and ensuring materials are stored securely and confidentially.     

e) Expert witnesses may, with the agreement of the assessor, undertake direct observation where: 

i. They have occupational expertise for specialist areas; and/or 

ii. The observation is of a particularly sensitive nature.
2. Knowledge-based learning outcomes (i.e. those beginning with ‘know’ or ‘understand’)
a) Assessment of knowledge-based learning outcomes may take place in or outside of a real work environment.

b) Assessment decisions for knowledge-based learning outcomes must be made by an assessor who is occupationally knowledgeable and suitably qualified to make assessment decisions. 

c) Knowledge-based evidence may include documents produced as a result of real work activities, assignments or tasks, or questioning (duly recorded) to demonstrate understanding about principles and methods. 

d) Where any form of written test is used to assess knowledge and understanding this must, as appropriate, be combined with other forms of assessment to ensure that the learner has adequately demonstrated sufficient breadth and depth of ALL knowledge related learning outcomes and assessment criteria.

3. Recognition of Prior Learning (RPL)

a) To avoid learners having to repeat learning or undertake unnecessary courses of study, evidence of prior learning and experience may be considered as a basis for determining whether a learner can demonstrate that they can meet the assessment requirements for one or more units.  

b) The RPL process should be subject to the same quality assurance and monitoring standards as any other form of assessment for this qualification.  Assessment methods for RPL must be of equal rigour as other assessment methods, be fit for purpose and relate to evidence of learning.  In all cases, there must be sufficient and appropriate evidence to ensure the reliability and validity of the assessment outcome.  
Quality Assurance 
4. Awarding organisations are expected to implement an appropriate quality assurance system, which can monitor and maintain standards of assessment.  The precise mechanism will be dependent on whether assessment is centralised (i.e. undertaken by the awarding organisation), or devolved to ‘Approved Centres’.

5. Where assessment is centralised the Awarding Organisation must implement a suitable process for moderating assessment decisions.  Those carrying out moderation must be occupationally competent in the area they are moderating and be suitably qualified to undertake the role, as determined by the Awarding Organisation.

6. Where assessment is devolved to Approved Centres, the Awarding Organisation must implement a suitable process for approving and monitoring Centre activity and for ensuring compliance with awarding organisation requirements, via an enforceable agreement.  In these circumstances, ‘internal’ quality assurance must be undertaken by the Centre to provide assurance that the assessment is of a consistent and appropriate quality. External quality assurance will be undertaken by the Awarding Organisation. Those carrying out ‘internal’ and ‘external’ quality assurance must be occupationally competent in the area they are assuring and be suitably qualified to make quality assurance decisions, as determined by the Awarding Organisation.
Definitions 
7. Occupationally competent: This means that each assessor must be competent as a music educator and be capable of carrying out the full requirements within the competency units they are assessing.  Being occupationally competent means they are also occupationally knowledgeable and experienced. This occupational competence should be maintained through clearly demonstrable continuing learning and professional development. 
8. Occupationally knowledgeable: This means that each assessor should have relevant knowledge and understanding of music education, and be able to assess this in units: 

· Designed to test specific knowledge and understanding, or 

· Where knowledge and understanding are components of competency. 

This occupational knowledge should be maintained annually through clearly demonstrable continuing learning and professional development. 
9. Qualified to make assessment decisions: This means that each assessor must have the necessary expertise that will enable them to make appropriate and consistent assessment decisions.  Assessors may hold, or be working towards, an appropriate qualification.  Awarding Organisations will determine which qualifications (if any) are appropriate, taking account of the units of competence under assessment.

10. Qualified to make quality assurance decisions: Awarding Organisations will determine what will qualify those who are undertaking internal and external quality assurance to make decisions about that quality assurance. 
11. Expert witness: The role of an expert witness may be undertaken by someone other than the learner’s usual assessor who is in a position to provide a written testimony of learner performance, based on their observation of that performance.  This may be, for example, another music educator, or a member of the teaching staff, or a suitably experienced professional colleague, approved and recognised by the Awarding Organisation.

Written testimonies provided by expert witnesses will provide supplementary evidence that can be maintained in the learner’s portfolio.  However, the assessor alone must make the final judgement on the achievement of learning outcomes, which may take account of testimonies from one or more expert witnesses.  

An expert witness must: 

· Have a working knowledge of the QCF units for which they are providing witness testimony; 

· Be occupationally competent in their area of expertise; and 

· Have EITHER any qualification that includes assessment of workplace performance AND/OR a professional work role which involves evaluating the everyday practice of staff. 
12. Work environment: This will be (one of) the learner’s normal place(s) of work or other setting in which they deliver music education and must reflect typical employment conditions that are relevant to the work activities being assessed.  Places of work/settings will include but will not be limited to: early years settings; schools; pupil referral units; youth justice settings; health and well-being settings; theatres; arts centres and cultural venues; community organisations; private homes; and outdoor settings (e.g. built environment, parks, play areas and festivals/carnivals).
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